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Introduction

In January 2008, four lecturers at Oaklands College, St Albans, started researching ways of optimising target language use with adults in our beginners’ language classes.

It quickly became clear that using the target language effectively means using it to communicate real messages in real time.  So most of our research was about helping students to communicate in the target language. This involved many aspects of teaching and learning, including developing resources which students can access from home between classes.  The main chapters of the handbook reflect the stages of our research.
This handbook is intended as a manual for language teachers to read independently. For the benefit of people new to teaching adults, I have tried to explain everything from scratch and take nothing for granted.  Experienced language teachers may wish to skip over the Teaching Tips.
The resources included (or hyperlinked) can be freely used or adapted, without violating copyright restrictions.

Due to lack of space, writing schemes of work and lesson plans and the tricky question of how to teach grammar have not been included.
	Teaching tip 1 – the four language skills.

· The four key language skills are speaking, listening, reading and writing.  

· Concentrate on speaking and listening, as they are the most useful.

· Practise the first three skills every lesson and writing for homework.

· Writing means writing a message, email or letter in the target language.  To begin with, however, it will probably involve writing homework exercises and vocabulary lists.

· By reading, we mean reading something useful in the target language, such as a ‘What’s on’ guide or shop opening times.


What is the target language?

The target language (sometimes called the taught language) is the language which you are teaching.  People learning the language in a country where the language is spoken, for example, ESOL students who are living and learning English here in the UK, hear the language being spoken all around them.  Students learning a foreign language on Modern Foreign Languages (MFL) courses do not have this advantage, so teachers have to create as many opportunities for them to hear and use the language as possible.  

You may find ‘target language’ shortened to TL. It is also sometimes referred to as L2 (as on the cover of this handbook).  L1 means the students’ native language or mother tongue.
	Teaching tip 2 – keeping your students interested.

The key is variety:

· Practise at least three of the four language skills (listening, speaking, reading and writing).

· Use a variety of activities: role plays, matching activities, gap-filling exercises, board games, card games, word searches, hangman and many more.
· If you have a data projector and computer in your room, you can use online activities.  (See Useful websites  on page 25)
· Work as a whole group, in pairs, in groups of 3 or 4, in two teams etc.
· Vary the pace: use some snappy activities and some slower ones. 


	Teaching tip 3 – the free QIA MFL Resource Box

· The Quality Improvement Agency, a government body responsible for high quality teaching in post-school education, has produced an excellent set of FREE resources for language teachers.

· Although they are called ‘MFL’ resources, they are just as useful for teaching English.

· They include an imaginative ‘soap opera’ simulation activity as well as other resources and useful advice for teachers.
· and the new award-winning interactive resource Cliff hanger Studios. 

· The resources are available online at http://teachingandlearning.qia.org.uk/teachingandlearning/downloads/default.aspx#mfl_national  or as CDs (see Now read on... page 28).


Why use the target language?

· The most important aspect of language learning is communication.  As soon as you say ‘we are going to read page 10’ in the target language and the students turn to page 10 in their book, communication is taking place.  You are getting your message across, they are understanding and acting upon it.   So by using the target language, you are communicating from the start.

· In communicating from the start, your students are putting their learning to good use straightaway. Adults learn best when they can see that their learning is useful, so this increases their motivation.

· Students make a conscious effort to learn what you teach them – e.g. how to order a beer or book a hotel room.  If you use the target language, they also pick things up without realising.  When a student in my French beginners’ class used the word ‘Formidable,’ (great!), she was using a word she did not know she knew, but she had picked it up from hearing me praising the class.  This unconscious learning is a bonus, which students only get if you use the target language consistently.
· Using the target language makes the best use of the time spent in the classroom.  Two hours a week is often the only chance students get to hear the language – so don’t waste it talking English! 
· Using the target language helps develop students’ speaking and listening skills.
· The goal of language learning is to think in the language – not to translate everything from or into their mother tongue.  Using the target language effectively in class helps students to do this and shows them that they can understand without translating. 
· It particularly suits auditory learners, so it increases the range of learning styles catered for.

· As well as learning words, sounds and syntax, students must develop coping strategies for the real world. Using the target language in class helps bridge the gap between the secure classroom environment where language is controlled and real life situations where language is unpredictable.
	Teaching tip 4 – learning styles

It is helpful if you and your students are aware of their preferred learning style (the way they learn best).  This may be visual (using images), auditory (using sounds), reading (using words on a page) or kinaesthetic (using action and movement).  For more details and a questionnaire for your students to fill in, visit http://www.vark-learn.com/english/index.asp  




Communicating with very little language.

Getting started.
· In the very first lesson, explain to your students (in English) how and why you are going to use the target language.  You may also want to give them a handout, so that they can read and think about it at home later.  (The training pack produced by Norfolk Adult Education includes a letter which you can use or adapt.  For details see Now read on, on page 28).

· Explain that they don’t need to understand every word, in order to get the message.

· Ask them to look for clues to help them understand, such as your facial expression, body language, gestures and mime.

· Teach the students how to say ‘I don’t understand’ in the target language.  Once they can say this, communication becomes a two-way process.  They are being ‘talked to,’ rather than ‘talked at,’ which is much less frightening.
· In the first lesson, you will need to teach the students some key phrases, so that you can conduct the lesson in the target language.  Choose the phrases carefully.  Keep them short and simple. Don’t give too many phrases at once.  Keep adding more week by week.  For the first few weeks, only give instructions in the form you have taught.  For example, don’t change from ‘Now we will read page 7’ to ‘Let’s read page 7’

· Practise these key phrases with your students.  Make sure the students know what phrases sound like, not just how they are written.  To do this, you can use audio files, matching activities and games.   On the ‘Let’s communicate’ website, there are some examples (for French): an audio file students can listen to in class, on their home computer or on their iPods and  an online Hangman game @ http://www.quia.com/hm/419604.html 
Keep it simple.

· Plan carefully what you are going to say in each lesson.  Keep it very simple and try to limit the range of vocabulary and grammatical structures you use.  

· This is particularly hard for native speakers.  If you are a native speaker, try to imagine how you will sound to someone who knows none or very little of your language.

· Where possible, use cognates, (words which look and sound like English and have the same meaning as the English word).
· Speak slowly.

Give clues

· If you pick up a CD, wave it around, put it into the CD player and point to your ear, it is clear that you want the class to listen to the CD.  If you beam at a student, nod your head and do a thumbs-up gesture, this suggests that you are pleased with them.  

· Clues include body language, your facial expressions, gestures and mime.

Look for clues

· Watch the students for clues as to how they are feeling.  They should be looking at you attentively, and may look quite serious with the effort of concentrating.  If they seem restless, uncomfortable and don’t look you in the eye, they are not happy.
A picture speaks more than a thousand words

· especially if the words are not in the target language.

· Have illustrated cards with the key classroom language (see Getting started, page 2) on the classroom walls.  Point to them, as you use the phrases, to make sure everyone has understood. 
· If you want to give your cards a corporate look, use the same images across the department.

· There are some sample cards on the Let’s communicate website.  

· Use pictures rather than the students’ mother tongue in your handouts and teaching materials.

· Where possible, use pictures of countries where the language is spoken.  A Spanish house is very different from a French house.

· You can find pictures on the internet.  There is a list of useful websites on page.25.  The images on these websites are free for you to use (but not to sell!)  Otherwise, be careful about copyright.  Using someone else’s photo without their permission is theft!

· Try to build up a resource bank of useful images.  Building a department-wide (or organisation-wide) image bank means less work for everyone.

· Taking your own photos for resources allows you to get exactly the image you want – and you own the copyright.

· For variety, use objects instead of pictures sometimes – especially  objects which give a flavour of the country where the language is spoken.

	Teaching tip 5 - Authentic materials

· Authentic materials come from the country where the target language is spoken.  

· They make good resources, because they convey the culture of the country, not just the words.

· Examples include menus, newspapers, (clean) food packaging and rail timetables.

· Most of these and much more can be found on the Internet.

· For example, when teaching ‘public transport,’ you can use online rail timetables to talk your students through planning a journey. (You will need to prepare this carefully and choose a journey which is not too complicated).

· Ask your students to give you magazines, menus, train tickets etc. which they  bring back from their holidays.

· Students with holiday homes abroad can bring back free newspapers and advertising leaflets.  You can use these to make activities on buying food, furniture and DIY.


Be consistent

· Don’t switch between languages. If you say something in the target language and then say it in the students’ native tongue, they will always wait for the translation and not try to understand what you say in the target language.
Use every opportunity

· Whatever needs doing in the classroom, whether it is opening a window, turning on the heating or putting flash cards in envelopes, ask a student to do it in the target language.  Choose an able student and demonstrate or point, whilst making your request slowly and clearly.
When to use English

· Towards the end of a class, when everyone is tired.

· If a student doesn’t understand a word, it may be quicker to give the translation than to tie yourself in knots trying to explain it in the target language – but go back to speaking the target language straightaway.

· You may need to explain grammar in the students’ own language, though there is debate about this. However, you should always practise grammar in the target language.  This means that you will have to teach words like noun, verb, adjective, and instructions like fill in the gaps and, complete the sentence in the target language.
	Teaching tip 6 – Making teaching materials

· However good the course book you are using, you will need to make some of your teaching materials yourself.
· Simple attractive materials can be made on the computer, even just using MS Word – for example, help sheets, role play dialogues and various activities to practise using the language.

· Card games are very useful.  The QIA MFL resources include a template for making your own cards using MS Word.  Follow this link: http://teachingandlearning.qia.org.uk/resource/su_mfl_multirescd/documents/activities/promptcards/twins.rtf  (Delete what is already on the cards and type in your own words or phrases).   You can add pictures, using the copy and paste function on your computer.


	Teaching tip 7 – starters, main courses and ....

· As well as variety, your classes need a beginning, a middle and an end.

· A short interesting starter activity grabs your students’ attention and helps them focus on the class..  

· It is a good idea to use the starter for revising something covered in the previous week.

· Many people use online activities for the starter.

· What goes into the main part of the lesson is up to you.

· The ‘end’ should bring the students together as a group and allow them to think back over the lesson and sometimes evaluate it.

· For example, you could ask each student to say a new word they have learned this week.

· or what they liked doing best.

· The QIA MFL Resource box has a very useful set of activities, divided into ‘starters, ‘mains’ and , not puddings, but plenaries.

· Even if there is no pudding, students should still leave feeling satisfied!


Getting students talking.

	Teaching tip 8 - PPP
· PPP stands for presentation, practice and production, which are the three key stages in learning new language:

· The teacher presents new language to the students.  

· Students practise the new language in different ways.

· With enough practice, students can use or ‘produce’ the language for communication.



Whatever the topic of the lesson, each student in a beginners’ class makes the journey from having little or no language to carrying out a task in the target language.   If you think of the lesson as a building site, your job as a teacher is to provide the scaffolding, so that learners can climb safely from one level to the next until they can wave to you from the rooftop.

	Teaching tip 9– active learning.

· People learn best when they are actively involved, so, when planning lessons, focus on what the students will be doing.

· When you are introducing new language, you can involve the students in guessing games.

· When you are explaining grammar, give the students some examples and ask them to try and work out the grammar rule for themselves, before you tell them. 

· Ask students to make predictions, based on the examples you have given.    


Presenting new language.
When learners are introduced to new language, they need to hear it repeated many times before they can understand it and practise it repeatedly before they can use it freely.   The challenge is to avoid repetition becoming boring.
The new language must be meaningful, so first of all introduce the language in context.  Use pictures or objects to make the meaning clear.

Drills

A technique which is often used to get students used to the sound of new language is ‘drilling.’   

In preparing and using drills with students, I have found the work of Julie Tice  extremely helpful. (If you would like to read more of her article on drilling, there are details in Now read on page 28).  She defined drills as follows: “At its simplest, drilling means listening to a model, provided by the teacher, or a tape or another student, and repeating what is heard.”   

Used imaginatively and not for too long, drilling gives learners intensive practice in hearing and using new or difficult language, allows them to focus on accurate pronunciation and helps them to memorise the language.  

There are many different kinds of drill:

· repetition drills: students repeat what the teacher has just said.

· substitution drills, e.g. Can I have a ticket to Paris /Milan/Barcelona or Can I have a single / return / first class ticket please.?  Only the underlined words are changed.  The teacher indicates which word to substitute with pictures or flash cards.

· question and answer drill (a specific kind of substitution drill).

· Build-up drills: start with one word, then build up to a whole phrase.  For example: the station

                 where is the station?

                 where is the station please?

                 Excuse me, where is the station please?

Do the same with the next item: e.g. the supermarket?

                                                   where is the supermarket etc.  

After drilling about a dozen items in this way, able students will be able to produce the whole phrase without drilling.  Asking them to do this is an example of differentiation.  (See Teaching Tip 10 on page 15).
· Disappearing drills.  Rub a piece of text off the board (or delete it on the computer screen / interactive whiteboard) and ask students to tell you what has disappeared.  (Practise saying ‘What has disappeared?’ in the target language first).

When using drills, the teacher controls students’ access to the written form of the word.  Spelling is important but if students see the written form too soon, it may affect their pronunciation.  Ask them to repeat language several times, before showing them the written form.  Later you will need to gradually wean them off the written word, so that they can say the word or phrase from memory.  Disappearing drills are one way of doing this. This process is illustrated in the PowerPoint drill Vous habitez où?  on the Let’s communicate website.  Begin by drilling with pictures only.  Click to bring up the spelling when you feel the students have mastered the pronunciation.  Slide 11 is an ‘appearing drill’ without the written form and slide 12 is a disappearing drill, also without writing. 

You can make drills more interesting, by including pictures on the interactive white board or overhead projector.  PowerPoint drills are particularly attractive and can include both sound and animations.

	Teaching tip 10 – differentiation and personalised learning
Students in your class will have different interests and your teaching should take account of this.  For example, if a student has French-speaking grandchildren, she or he will need to practise using ‘tu,’ which is the word for ‘you’ used for family and friends.  Someone with a holiday home abroad will need to use the more formal ‘vous’ to talk to plumbers, builders and solicitors.

Students also have different strengths and weaknesses and learn at different speeds, so you need to stop the quick learners getting bored, while giving the others as much practice as they need.  This is differentiation.
When working as a whole group, try to use a range of easy and harder questions for different students.

In pair-work and small-group work,  it is useful to have extra activities for the ‘fast finishers.’


How to organise drilling activities
· Generally, drills start with choral repetition by the whole class, followed by repetition by individuals.  

· This can be ‘round the class’ or by asking individuals at random to repeat the language. 
· If you go round the class, students feel safe, because they know when their turn will be, but may switch off after their turn.  

· Asking individuals at random gives you the opportunity to start with the more able learners, giving the others longer to hear the language before they say it.  It also holds their attention for longer.  

· You can also use ‘chain conversations’ where each student asks a question of his or her neighbour: 

· e.g.  My name is XX.  What is your name?’

· or

· My favourite food is cheese.  (to neighbour) What’s yours.

· You can then get students to ask and answer questions randomly; e.g. “X, ask Y.”  (Keep the instruction short, because “ X, ask Y what her favourite food is” is a complicated structure).

· By this stage, the activity is no longer strictly speaking a drill, and you can move on to the next stage, which is practice.
Practising new language.

Practice must be supported – students still need scaffolding, if they are to climb safely!  Your job is to guide students through a set of activities, which help them gradually develop the skills they need, in order to carry out the language task independently.
Dialogue building.

Julie Tice shows how you can move from drilling to more creative use of language.  ! quote: 

	“You can also move from drilling with whole dialogues on the board or screen to displaying only prompts.  Example: 

Have you got a pet? 

Yes, I've got a cat. 

Oh, what's its name? 

It's called Fred. 

Drill each line as you elicit the dialogue. 
Rather than writing the whole dialogue on the board as you go, you can just write one or two words to help them remember each line. 
Example: 

Have/pet? 

Yes/ 

/name? 

/Fred 

Then let the students choose different pets and make up similar dialogues in pairs. Aim for not more than eight lines or so in the dialogue or it may become difficult to memorise.”  (from J. Tice Drilling 1, see Now read on for details).


This example shows two changes taking place: students are moving from drills to more creative language use and from whole-group to pair work.  

Pair-work and small group work

Working in pairs or small groups of students is important, because 

· Students can practise language more intensively in groups of two or three than as a whole class.

· It helps them to learn independently of the teacher.

· They can support each other.

· For many students it is less intimidating than speaking with the whole class listening.

· It adds variety.

· It allows you to organise the pairs and groups in different ways.  You may want  to put people of similar abilities together.  This is good differentiation.  At other times, you may want quick learners to support  slower ones.  If it works, it helps create a good atmosphere in the class. 

Some tips for pair-work

· You can have more than one pair-work session in the same lesson.

· For example, even in the presentation stage, you can ask students to practise pronunciation or try and work out the rule behind a grammar point briefly with their neighbour. 

· For pair-work activities longer than five minutes, it is your job to organise the pairs yourself.  Do this from week one, so that people get used to moving around and working with other people in the group.

· If you have students who are reluctant to work in pairs or small groups, discuss the reasons with them and reassure them that you will be moving round the class, monitoring, answering their questions and going over anything they have not understood.

· Make sure you have prepared the ground well.  Extended pair-work is only possible when new language has been practised thoroughly.

· It is good practice to have a brief whole group feedback session after pair-work, as there are almost always issues raised by one pair which are relevant to the whole group.

	Teaching tip 11 – communication in the classroom.

· In the first lesson, you introduced a few ‘classroom’ phrases  to your students. 
· It is important to keep introducing and practising this kind of language throughout the course.

· This includes not only your instructions to the students but, more importantly, phrases which allow students to communicate with each other, particularly during group work and pair work.

· Vocabulary for playing board games is very useful, e.g. phrases like ‘it’s my turn,’ ‘you start’, ‘I’ve won.’  There is a help sheet in French on the Let’s communicate website.
· Classroom language is important, because students use it for ‘real communication’ – and communication is at the heart of language learning. 

· Classroom language can often be transferred to other situations.  For example, when matching pictures and words on the interactive whiteboard, words have to be dragged and dropped next to the correct picture.  Students tell the teacher to move the word up, down, left or right.  When they need to use these words for asking directions, they remember them, because they have used them for ‘real communication.’


Moving to more creative language use.

Even when students are ready for extended pair-work, they still need scaffolding in the form of structured activities such as: 

sentence-building activities using picture and word cards to generate sentences.  A simple example is the weather cards on the Let’s communicate website.  Picture cards are placed face-down on the table.  Students turn over each card in turn and describe the weather shown on the card in the target language .  A more complex example (in French, German, Spanish, Italian), also on the website, relates to leisure activities.  Here, there are two sets of cards, one showing leisure activities and the other with phrases like never, every week, on Mondays.  Students turn over one card from each set to make sentences like ‘I go to the theatre once a month.’
At this stage, students must have access to all the information they need to complete the task.  A good text book will do this for you.  Otherwise, you can provide help-sheets.  See the Let’s communicate website for help-sheets on Weather and Leisure in French, German, Spanish and Italian).  

In guided role plays, students practise dialogues in pairs, changing only a limited number of items.  This is often based on written dialogues, with the items to be changed underlined and the alternatives given, either on the same sheet or on a separate help sheet. (There is a sample role play in French on the  Let’s communicate website).
Information gap exercises: each partner has an item, such as a rail timetable, a town plan or a restaurant menu, with different information blanked out.  They ask each other questions to discover the missing information.  You can find information gap exercises on the BBC Talk… website

http://www.bbcactive.com/languages/talk/French/fr61.htm (asking the way, can be used for any language).

http://www.bbcactive.com/languages/talk/german/ge91.htm (German, rail timetable)

Try to prepare several activities for pair-work, which get progressively harder.  This allows for differentiation, as more able students will work faster and move on to more challenging activities. 

Circulating activities

Students move round the room, talking to as many people as possible.  This allows intensive practice, because students generally repeat the same language to everyone they talk to!  However, circulating activities also help develop listening skills, because students need to understand the other person’s reply, to complete the task.  Able students can extend the language into a more complex conversation, if they wish.  Circulating activities can take many forms.  For example:

· In the first class, give everyone a class list and get them to introduce themselves to their fellow students.  They should tick off names on the class list, as they meet the people.

· Matching activities: students are given cards, which need to be matched up with another card held by another student.  Examples include the estate agent’s game (There is a French version of this on the Let’s communicate website). 

· Alternatively, students can swap cards.  This can be as simple as ‘Vous avez … en anglais?’/ (Have you got … in English), where the cards are lexical items in English and the target language and the students have to collect pairs.
· Another technique is the survey.  Each learner has a set of questions and their task is to interview other students and tick the relevant boxes. See, for example, the Leisure survey on the Let’s communicate website.
Production and assessment
This is the moment you have all been waiting for.  After all the practice, students will now ‘produce’ some language of their own and carry out the language task.  
· For conversational topics,  the final pair-work activity may be ‘tell you partner about your own ….’  This may involve some dictionary work as not all students’ hobbies or family situation will have been covered in the structured practice.  However, the students should now be able to manipulate the language well enough to transfer what they have learned to their own personal situation.

· For more functional topics, such as asking directions, ordering a meal or buying train tickets, the final task could be a role play which covers all aspects of the topic which you have covered.

· You need to check that all students can carry out the task.  

· Depending on the task, you may be able to do this by listening to pair-work activities, but there will be times when separate assessment activities are appropriate.  Try to make these interesting and focussed on speaking and listening. 

· For example, you could use the QIA MFL ‘soap opera’ activity.  I have used both the ‘New neighbour’ and the ‘Shopping’ scenarios for end of topic assessments.  You can rewrite the role play cards using MS Word to include language you have covered. 

· You need to decide on criteria for successful communication.  One commonly used benchmark is ‘getting your message across so that a sympathetic native speaker could understand you.’  Grammar and pronunciation do not need to be perfect.
· Keep a record of students’ progress, in whatever form your organisation uses.

· As well as checking students’ learning,  give them regular feedback on their progress.

· You may also want to record progress (literally), using a tape recorder or mp3 recorder.  Bear in mind that this may make students nervous, but on the other hand, funding organisations often expect to see evidence of students’ progress.

	Teaching tip 12 – e-learning.

· Computers and the internet are powerful learning tools, which more and more students expect to use on their courses.

· Using the internet and language learning software greatly  increases the range of teaching strategies, activities and resources.

· If you are not comfortable using computers, get help!

· ICT stands for information and communication technology.  

· Find out who is responsible for ICT training in your organisation and ask for some training.

· Don’t use the computer in your classes until you are comfortable using it outside the room.

· If necessary, ask an ICT trainer from your organisation to attend your class, the first few times you use the computer, to sort out any problems.

· When you start using ICT in class, have a ‘Plan B’ up your sleeve, in case the technology lets you down. 

· To use the computer in your room, you will need a data projector which projects what is on your computer onto a large screen or interactive white board.

· Interactive white boards (such as Smart boards and Mimio boards)  are giant computer screens, operated with a mouse which looks like a pen.  Among other things, they allow you to save what you have written on the board and to teach away from your desk for some of the time.  
· Some rooms have workstations, so that students can access computers themselves.

· If you are teaching somewhere that has no data projector, you can use an overhead projector to project images onto a screen or wall.

· If you enjoy using ICT, the sky’s the limit!  You may need training in specific techniques and using different software.


Supporting students between classes.

A week is too long for students to go without hearing the target language.  They cannot remember pronunciation from one week to the next..  Although any language practice between classes is useful, this section is about activities which allow students to hear and practise the spoken language.
Preparing materials which students can access from home, particularly audio materials, is time-consuming but helps students make progress which, in turn, affects retention.  Materials can be used for several years.
The internet is useful, though not necessarily in a way that requires highly- developed ICT skills.  For example: 

These activities require access to email and the internet.

· Send students a weekly email with objectives, activities and links.  This is especially useful for students who have missed a lesson

· Recommend language websites which include audio, e.g. most of the BBC online language courses.  (BBC’s Ma France includes stunning videos, lots of audio and addictive games).

· There are also many language learning podcasts, which students can listen to on their computer or iPod and copy on to CDs for use in the car. 

These activities require a Virtual Learning Environment (VLE), which students can access from home 
· A VLE is a website hosted by your organisation, with teaching and learning materials which students can access from home.  If your organisation does not have a VLE, you can email most of these activities to your students.

· Make mp3 audio files on the computer, so that students can hear and practise ‘tailor made’ vocabulary related to topics being currently studied.  This is not difficult, using software such as Audacity, which can be downloaded free of charge from the internet.  (You need to buy a microphone for your computer.  These are available from computer shops from  £15 upwards).
· Audacity files can also be used for speaking activities and drills, by asking learners to say something (repeat what they hear, answer a question) and then listen to the correct response on the audio file.

· Recorded dialogues with more than one speaker are even more interesting.

· Audio files are particularly effective, if incorporated into other tailor-made resources.  Authoring such activities is not difficult, using free software such as Quizlet and Hot Potatoes.  Short audio clips can easily be incorporated into PowerPoint presentations for learners to access at home.
These activities do not require a computer:

· encourage learners to join local groups such as Spanish (or other target language) circles and town-twinning organizations

· recommend newspapers and magazines for them to look at.  They will understand a lot – pictures will help!
· if your town has French (or other TL) markets, ask learners to go and buy things using the target language.

	Teaching tip 13 – making your own e-resources
· This is known as ‘authoring’ and it is not as difficult as it sounds.
· The main advantage is  that all the language in the activity is tailored to the language being practised and is already familiar to your students.

· You can type your own activities using a word processing programme, such as MS Word.

· The Hot Potatoes software, which you can download from the internet for free allows you to make matching activities, gap text (cloze) activities and crosswords.
· Quizlet, also free, is ideal for learning vocabulary.

· Quia is not free, but affordable and enables you to make many games, including hangman and battleships.  You can get four activities (flash cards, matching, memory and word search) from typing in one list. 



 Useful websites

QIA resources for MFL http://teachingandlearning.qia.org.uk/teachingandlearning/downloads/default.aspx#mfl_national  includes extensive resources for learners and teachers, hints on ICT and e-learning activities and training activities.

Try the soap opera simulation: http://teachingandlearning.qia.org.uk/resource/su_mfl_multirescd/learneractivities/multisessionactivities/soapopera.htm
or short activities organised as starter, main and plenary activities:

http://teachingandlearning.qia.org.uk/resource/su_mfl_multirescd/learneractivities/singlesessionactivities/default.htm 

http://www.cilt.org.uk/  CILT is the ‘national centre for languages.’  It organises conferences, advises the government, carries out research, publishes books and fact sheets, has a library and covers a wide range of languages at all levels.  

http://www.bbc.co.uk/languages/ covers a wide range of languages, including Portuguese, Greek, Chinese, Russian, Japanese and Urdu.  It has both ‘stand alone’ online courses, such as Steps (French, German, Spanish, Italian) and Ma France and online resources to support their wide range of book and  CD courses for adults.  It also has good audio resources for computer and iPod.
http://www.cheshirenetword.org.uk/ describes itself as the “virtual staffroom for tutors of foreign languages to adults in Cheshire”.  It has a wide range of resources, news updates and links to yet more useful websites.  I particularly liked http://www.cheshirenetword.org.uk/steps/ which complements the BBC Steps online course in French, German, Spanish and Italian.
http://www.radiolinguamedia.com/cbf/www/lessons/library.html
Radio Lingua Coffee-Break podcasts – 15 minute language lessons in French and Spanish. Includes quite a lot of English, but this is appropriate for home study. Generally excellent and very popular with students.

http://www.ltscotland.org.uk/mfle/index.asp is a Scottish government website, which includes resources, images, listening activities in a wide range of languages.

www.languagesonline.org.uk is intended for schools, but is still very useful for online exercises.  The grammar explanations for French are very clear.  It covers French, Spanish, German and Italian.

http://www.ashcombe.surrey.sch.uk/Curriculum/modlang/index_teaching.htm has extensive resources for French, German, Spanish and Italian.

Using the target language:
http://excellence.qia.org.uk/page.aspx?o=107414  produced by Norfolk ACL.  (see also Now read on... on page 28)

For help with ICT and e-learning technology:

Oaklands College’s e-learning Pack of Cards Project www.oaklands.ac.uk/cards 
Free software for language activities
Hot potatoes: http://hotpot.uvic.ca/ 

Quizlet http://quizlet.com/ 

Quia www.quia.com
Audacity http://audacity.sourceforge.net/ 
Free images
I mostly use the Microsoft Office website:

http://office.microsoft.com/en-gb/clipart/default.aspx
but it is also worth looking at
http://www.freefoto.com/index.jsp 

and
http://www.morguefile.com/archive/
Please check the licence conditions on these sites.  There may be conditions attached. ( For example you may have to attribute the picture).

Now read on....
QIA resources

The QIA MFL resources are available at http://teachingandlearning.qia.org.uk/teachingandlearning/downloads/default.aspx#mfl_national  

or  you can contact QIA for a CD by phoning 0870 2113 434

or write to

Quality Improvement Agency, Friars House, Manor House Drive, Coventry CV1 2TE
or contact QIA via their website http://www.qia.org.uk/  
On using the target language
Halliwell, S., Holmes,B and Jones B. (2002) You speak, they speak: focus on target language use.  London, Centre for Information on Language Teaching (CILT).

Norfolk Adult Education Modern Foreign Languages Department (2008) Target Languages Leaching Workshop.Trainer’s Pack, available from Norfolk Adult Education E-urocom, Wensum Lodge, 169 King Street, Norwich NR1 1QW. (Training workshops are also available).
On communicative language teaching.
Harris, V., Burch, J., Jones, B., Darcy, J (2001). Something to say?  London, Centre for Information on Language Teaching (CILT).
On using drilling techniques

Tice, J.  Drilling 1 (2004) [online] British Council / BBC World Service Teaching English http://www.teachingenglish.org.uk/think/articles/drilling-1 
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